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ABSTRACT 
 
This research aims to prove whether or not the implementation of theme-
based teachingcan improvethe ability of the eighth grade students at SMPN 
Model Terpadu Madani Palu in writing descriptive paragraph. The researcher 
applied a quasi-experimental research design which involved experimental 
group and control group.The samples are class VIII Chairil Anwar as the 
experimental group and classVIII Taufik Ismail as the control group. They 
were selected by using a purposive sampling technique. In collecting the data, 
the researcher gave pre-test and post-test for both groups. The result of the 
data analysis shows that there is a significant difference between pre-test and 
post-test results. The mean score of the experimental group before the 
treatment is 34.60, while the control group is 26.70. After the treatment, the 
mean score of the experimental group is 69.69 and the control group is 38.83. 
It is also shown that the t-counted (4.54) is greater than the t-table (2.0158) which 
indicates that the research hypothesis is accepted. Thus, the implementation 
of theme-based teaching can improve the ability of the students in writing 
descriptive paragraph. 
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Penelitian ini bertujuan untuk membuktikan apakah implementasidari theme-
based teaching dapat meningkatkan kemampuansiswa kelas delapan SMPN 
Model Terpadu Madani Palu dalam menulis paragraf deskriptif. Peneliti 
menerapkan metode penelitian semu yang melibatkan grup eksperimen dan 
grup kontrol. Sampel penelitian ini adalah kelas VIII Chairil Anwar sebagai 
grup eksperimen dan kelas VIII Taufik Ismail sebagai grup kontrol. 
Keduanya dipilih menggunakan teknik purposive sampling. Dalam 
mengumpulkan data, peneliti memberikan pra-tes dan pasca-tes untuk kedua 
grup. Hasil dari analisis data menunjukkan bahwa terdapat perbedaan yang 
signifikan antara hasil pra-test dan pasca-test. Nilai rata-rata grup 
eksperimen sebelum perlakuan adalah 34,60 sementara nilai grup kontrol 
adalah 26,70. Setelah perlakuan, nilai rata-rata grup eksperimen adalah 
69,69 dan nilai grup kontrol adalah 38,83. Hal tersebut juga menunjukkan 
bahwa nilai hitung t (4,54) lebih tinggi dibandingkan nilai tabel t (2,0158) 
yang mengindikasikan bahwa hipotesis penelitian diterima. Dengan 
demikian, implementasi dari theme-based teaching dapat meningkatkan 
kemampuan siswa dalam menulis paragraf deskriptif. 
 
Kata Kunci: Kemampuan Menulis; paragraf deskriptif; Theme-Based 
Teaching 
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INTRODUCTION 
Writing is important to be learnt to support the students’ ability in using English. In 
writing, the students can express their ideas, feelings, thoughts, desires, and experiences in 
the written forms to readers and listeners.Harmer (2007: 112) argues that writing gives 
learners more ‘thinking time’ and they get it when they attempt spontaneous conversation. 
In curriculum 2013, the goal of writing is that the students can be able to  catch the meaning 
of the text and apply it in the written form. Brown (2001) defines, “Writing is a thinking 
process, writers produce final writtenproducts based on their thinking after the writers go 
through the thinking process”. 
Writing is considered as complicated skill for the students because when they write, 
they need to understand several elements of writing such as grammar, paragraph 
organization, and mechanic. Grammar is very important in writing a paragraph or an 
essay.It helps the writer to produce a good writing and it cannot be separated each other. It 
is supported by Swan (1998) that grammar is the rule that says how words changed to show 
different meanings, and they are combined into sentences. Beside grammar, paragraph 
organization is an important element of writing. Raimes (1983) explains that organizing in 
writing is a process of moving back and forth from general statements to specific details and 
arranging them in the most effective order. It means that the students have to learn not only 
how English sentences are formed but how paragraphs are constructed. Furthermore, a good 
organization of ideas is not enough in writing. The right spelling, punctuation, and 
capitalizationshould be considered. In order to make the writers can extend their message to 
readers in a clear and understandable way, it is important to know the rules of how to use 
mechanics in writing. 
However, having done preliminary observation at SMPN Model Terpadu Madani 
Palu, the researcher found the problems of the students in writing were about grammar, 
paragraph organization, and mechanics. Theobstacle were caused by the factthatstudents are 
unfamiliar with the material or knowledge to write. It was difficult for them to make the 
beginning and the ending words inwriting. It was hard to study about the unity and 
coherence of the content. It was hard for them in choosing a topic.They often lose mood in 
writing, and they got stuck in the process of writing because they run out of ideas in writing. 
Inovercoming the problems of the eighth grade students, the reseacher has chosen 
Theme-Based Teaching in order to solve the problems. The researcher wants to develop the 
elements of writing. They are grammar, paragraph organization, and mechanics. These 
elements confused the students in writing descriptive paragraph. 
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Theme-based Teaching (TBT) is a way used by teacher to links the learning activities 
around a specific theme. Theme–based is different from traditional language classes since it 
is an alternative way in which the class is structured around themes or topics. From that, it 
can be seen that the major point of this teaching approach is a theme. Theme is the main 
idea that sets the units of curricula in which it is chosen based on the students’ needs and 
interests, the intuition of institution, the program resources of and the abilities and interests 
of teacher. This means that when a theme is selected, it has to consider many side as 
mentioned. Based on the explanation, through Theme-Based Teaching, the researcher 
expected the students to have a new side of thinking about simple way which may help 
them to write paragraph easily. Furthermore, Theme-Based aims to get learners using 
English ‘in a purposeful way to find out things and do thing which have meaning and 
interest for them and to communicate the results to others’. Other important advantages of 
theme-based teaching for language learning, as suggested by Cameron (2001), include the 
fact that new vocabulary items can be learned easily, with the theme providing a meaningful 
context for understanding, and for the natural use of a wide range of discourse types, both 
written and spoken. 
To sum up, it is believed that the theme-based teaching is good way to improve 
students’ writing ability. it is clear that Theme-Based teaching gives opportunity for the 
students to write their ideas freely. It becomes easy for the students  because they will write 
the ideas from their mind into written form based on the topic which is interesting for them. 
 
METHOD 
In conducting this research, the researcher employedquasi experimental research 
design with the pretest and post-test control group design. Two groups were involvedin this 
research. One of them was assigned as the experimental group and the other one as the 
control group. Both groupswereadministered a pre-test and a post-test which are alike. 
Arikunto (2010:214) assert the design of this research as follows:  
01 X 02 
 Where: 01 : pre-test  
  X : treatment  
   02 : post-test  
 
The population of this research isthe eighth grade students of SMPN Model Terpadu 
Madani Paluof 122 students. The samples are class VIII Chairil Anwar as the 
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experimenalgroup and VIII Taufik Ismail as the control group. The samples are taken by 
using purposive sampling tecnique. In relation to the topic of this research, the dependent 
variable is the ability of the students in writing descriptive paragraph. Meanwhile, the 
independent variable is the implementation of theme-based teaching. 
In this research, test was used to obtain data about the students' ability in writing 
descriptive paragraph before and after treatment.. The students are scored by using the 
adopted scoring rubric from assessing writing by Weigle (2009). The following table below 
shows the description of the scoring rubric: 
Table 2 
The Scoring  of Test 
No Writing Components Score Explanation 
1. Grammar  3 
2 
1 
0 
Almost no grammatical inaccuracies. 
Some grammatical inaccuracies. 
Frequents grammatical inaccuracies. 
Almost all grammatical patterns inaccurate 
2. Organization 3 
2 
 
 
 
1 
0 
Overall shape and internal pattern clear.  
Underlying structure not sufficiently controlled. 
Some organizational skills in evidence, but not 
adequately controlled. 
Organizational skill adequately controlled. 
Very little organization of content. 
No apparent organization of content. 
 3. Mechanics  3 
 
2 
 
1 
 
0 
Almost no inaccuracies in punctuation and 
spelling. 
Some inaccuracies in punctuation and spelling. 
Low standard of accuracy in punctuation and 
spelling. 
Ignorance of conventions of punctuation and 
almost all spelling inaccurate.   
 
In collecting the data, the researcher used two tests as the instrument of this research 
which were pre-test and post-test andwork sheets. The pre-test was used to determine 
student's prior knowledge of writing abilitybefore the treatment was conducted. After giving 
treatment, post-test was administered to the students in order to find out the students' 
significances in learning descriptive paragraph and determine whether the treatment given 
to the experimental group was effective or not. The work sheets were used primarily to find 
out the students’ writing product, so the researcher could get the data of the students’ 
improvement in learning descriptive paragraph. 
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FINDINGS 
In providing the data, the researcher only focusedon the writing English especially 
in writing descriptive paragraph. The data were taken from the pre-test and the post-test of 
the experimental group and control group. The pre-test was administered before conducting 
the treatment and the post-test was administered after implementing the treatment.In 
conducting the test, students of both experimental group and control group were asked to 
write desciptive paragraph which consist of 8 to 10 sentences.  
 
Table 2 
The Pre-Test Scores of the Experimental Group 
No Initials  
Obtained Score Raw 
Score 
Maximum 
Score 
Standard 
Score Grammar Organization Mechanic 
1 RAM 0 1 1 2 9 22 
2 NA 1 0 1 2 9 22 
3 MKR 1 1 0 2 9 22 
4 MJN 1 1 2 4 9 44 
5 IYS 1 1 0 2 9 22 
6 SKA 1 2 1 4 9 44 
7 RD 2 1 1 4 9 44 
8 CA 2 2 2 6 9 67 
9 BAK 2 1 0 3 9 33 
10 ABF 1 1 0 2 9 22 
11 MR 1 1 1 3 9 33 
12 NFA 1 1 1 3 9 33 
13 FB 2 1 0 3 9 33 
14 VDA 0 0 0 0 9 0 
15 CTK 1 1 0 2 9 22 
16 JSD 1 1 1 3 9 33 
17 SAR 1 1 1 3 9 33 
18 SMQ 2 2 2 6 9 67 
19 CJ 2 2 1 5 9 56 
20 AG 2 2 2 6 9 67 
21 DIS 1 1 1 3 9 33 
22 AR 0 0 1 1 9 11 
23 MTL 1 1 1 3 9 33 
Total Score 27 25 20 72 
 
796 
 
It is clearly from the table 2, there are23 students of experimental group receiving 
the pre-test. Further, the researcher only provided one kind of test which was writing 
descriptive paragraph test. The researcher asked the students of experimental group to write 
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their own paragraph individually. The data shows that the highest score is 67and the lowest 
score is 0.  
Table 3 
The Pre-Test Scores of the Control Group 
No Initials 
Obtained Score Raw 
Score 
Maximum 
Score 
Obtained Score 
Grammar Organization Mechanic 
1 GT 0 1 1 2 9 22 
2 NM 0 1 0 1 9 11 
3 SIK 2 2 1 5 9 56 
4 EYJ 0 1 0 1 9 11 
5 KM 0 1 1 2 9 22 
6 AN 0 0 1 1 9 11 
7 AFP 1 1 1 3 9 33 
8 RRP 0 1 0 1 9 11 
9 MMS 0 0 0 0 9 0 
10 GSB 1 1 0 2 9 22 
11 SM 0 1 0 1 9 11 
12 RFP 2 1 1 4 9 44 
13 NAC 1 1 1 3 9 33 
14 FNN 1 1 1 3 9 33 
15 NL 1 1 1 3 9 33 
16 BAN 0 1 1 2 9 22 
17 DYR 0 1 0 1 9 11 
18 PNR 2 2 2 6 9 67 
19 FHM 2 1 1 4 9 44 
20 ISS 1 1 1 3 9 33 
21 JSP 0 1 1 2 9 22 
22 CM 2 2 1 5 9 56 
23 HGA 0 1 1 2 9 22 
24 MRA 0 1 0 1 9 11 
Total Score 16 25 17 58 
 
641 
 
Based on the table, the highest score of this group was 67 and the lowest is 0.By 
seeing the data and the fact in control group, the problem is some of them are using past 
tense and the other using future tense to describe about someone. In paragraph organization, 
they were asked to describe someone and writing it into paragraph instead they write the 
sentences in the form of list.. They are ignoring about how to the use corret capitalization 
and put the corret puntuation (full stop and coma). 
Aftergetting the data, the researcher used the same formula that was also applied in 
determining the mean score of control group. The result shows that the mean score of 
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control group is 26.70. Since the mean score of control group in the pre-test is nearly equal 
to the mean score of experimental group, it can be deduced that the ability of both students 
of experimental and control group in writing descriptive paragraphwere low. 
 
Table 4 
The Post-Test Scores of the Experimental Group 
 
No Initials  
Obtained Score Raw 
Score 
Maximum 
Score 
Standard 
Score Grammar Organization Mechanic 
1 RAM 1 1 1 3 9 33 
2 NA 3 2 1 6 9 67 
3 MKR 1 1 1 3 9 33 
4 MJN 2 2 2 6 9 67 
5 IYS 2 2 2 6 9 67 
6 SKA 2 3 2 7 9 78 
7 RD 3 2 2 7 9 78 
8 CA 3 2 2 7 9 78 
9 BAK 3 2 2 7 9 78 
10 ABF 1 1 1 3 9 33 
11 MR 2 1 1 4 9 44 
12 NFA 3 2 2 7 9 78 
13 FB 2 3 2 7 9 78 
14 VDA 2 2 1 5 9 56 
15 CTK 2 2 2 6 9 67 
16 JSD 2 2 2 6 9 67 
17 SAR 2 2 2 6 9 67 
18 SMQ 3 2 2 7 9 78 
19 CJ 3 3 2 8 9 89 
20 AG 3 3 2 8 9 89 
21 DIS 3 3 3 9 9 100 
22 AR 3 3 3 9 9 100 
23 MTL 2 3 2 7 9 78 
Total Score 53 49 42 144 
 
1603 
 
Moreover, after the researcher gave the pre-test to the students, the researcher then 
conducted the treatment. The treatment was only conducted to the experimental group and 
lasted for six meetings where each meeting took 1×40 minutes lesson. On the other hand, 
the control group was taught by using a conventional teaching method.After the researcher 
applied the treatment, the post-test was administered to the students in experimental group. 
Based on the table above, the highest score is 100and the lowest score is 33. Then, the 
researcher computedthe mean score of experimental group by using the same formula which 
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was also applied to determine the mean score in pre-test. Then, the researcher found the 
resultis 69.69. 
Table 5 
The Post-Test Scores of the Control Group 
No Initials 
Obtained Score Raw 
Score 
Maximum 
Score 
Obtained Score 
Grammar Organization Mechanic 
1 GT 0 0 1 1 9 11 
2 NM 1 1 0 2 9 22 
3 SIK 3 2 2 7 9 78 
4 EYJ 1 1 1 3 9 33 
5 KM 1 1 0 2 9 22 
6 AN 1 0 1 2 9 22 
7 AFP 1 2 1 4 9 44 
8 RRP 0 1 0 1 9 11 
9 MMS 1 1 1 3 9 33 
10 GSB 2 2 2 6 9 67 
11 SM 0 1 1 2 9 22 
12 RFP 2 1 3 6 9 67 
13 NAC 2 2 1 5 9 56 
14 FNN 3 2 1 6 9 67 
15 NL 1 1 2 4 9 44 
16 BAN 0 1 0 1 9 11 
17 DYR 1 0 1 2 9 22 
18 PNR 2 3 2 6 9 67 
19 FHM 2 2 1 5 9 56 
20 ISS 2 2 2 6 9 67 
21 JSP 0 1 1 2 9 22 
22 CM 2 2 0 4 9 44 
23 HGA 0 1 0 1 9 11 
24 MRA 1 1 0 2 9 22 
Total Score 29 31 24 58 
 
932 
 
The post-test of control group was conducted after passing 6 meetings controlled by 
the researcher. The post-test’s resultof the control group are various. By seeing the data, 
there are the students who still lack in the elements of writing descriptive paragraph. Then, 
the researcher computed the mean score of control group and the result is 38.83. Moreover, 
the comparison of the pre-test’s results and the post-test’s results is slightly improved. 
Nevertheless, the enhancement of experimental group is more significant than the control 
group. 
After getting the individual score and mean score of pre-test and post-test of both 
groups. Then, the researcher computed the deviation and square deviation. Based on the 
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calculation,the total deviation score of the experimental group is 807and the square 
deviation score of experimental group is 37173. Then, the total deviation score and the 
square deviation score of control group are 291and 9071. After that,the researcher camputed 
the mean deviation score for both experimental and control group.The mean deviation of the 
experimental group is 35.08and the mean deviation of the control group is12.12. 
The researcher then calculated the sum of square deviation score of the experimental 
and the control group.The sum of square deviation score of the experimental group is 
8857.83, and the sum of square deviation score of the control group is 5542.7. In order to 
find out the significance between the experimental and control group, the researcher then 
analyzed the data by using formula from Arikunto (2006). The result of the data analysis 
shows that the t-counted is4.54. By applying 0,05 level of significant with the degree of 
freedom (df) N1 + N2 – 2 = 23 + 24 – 2 = 45, the researcher found that t-counted (4.54) 
isgreater than t-table (2.0158). Thus,it means that the hypothesis is accepted. In other words, 
the implementation of theme-based teaching can improve the abilty ofthe students in writing 
descriptive paragraph. 
DISCUSSION 
In this research, the researcher used experimental design by using two kinds of test. 
They were pre-test and post-test. It was administered twice to the experimental and the 
control groups. The aim of the pre-test was to find out the students’ basic ability in writing 
skill, especially in the elements of writing (grammar, paragraph organization, and 
mechanic) before having the treatment. They need to write a descriptive paragraph by 
considering the element of writing. In writing descriptiveparagraph, the students are askedto 
write what was on their mind freely.  
After getting the result of the pre-test and seeing the students’ problem, the researcher 
tries to solve students’ problem in writing ability through theme-based teaching. The 
researcher believes that this kind of teaching model can improve the ability of the students 
in writing descriptive paragraph because the atmosphere created by implementing theme-
based teaching can make the students enjoy and focus to the material in the same time. In 
implementing theme-based teaching in writing descriptive paragraph,the researcherfocuses 
on the three elements of writing: grammar, paragraph organization, and mechanic. In this 
kind of teaching, the students are asked to write descriptive paragraph based on the themes 
and topics chosen by them. By writing on what they are interested in, they could write 
anything as much as they want in one particular theme and topic. Furthermore, the 
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researcher conducted the treatment only to the experimental group for sixth meetings. In the 
treatment, the researcher used theme-based teaching in order to stimulate the studentsto 
have new side of thinking about simple way to write.  In the implementation of theme-based 
teaching the researcher gives the time for the students to explore their ideas using their 
senses. What they write are the ideas based on their interests and experience.It is intended to 
make the students be able to give clear explanation based on the real object. During the 
treatment, the researcher does the steps of teaching. First, the reseacher explains the generic 
structure and language features of descriptive text and the objective of the material. This is 
intended to make the students get clear explanation and instruction of what should they do 
in the class. The researcher also explaines how to use the right pucnctuation and construct a 
good organization of descriptive paragraph briefly. Second, the reseacher gives the task to 
the students in the form of essay question. This kind of task is intended to make the students 
accustomed to descriptive paragraph. Last, the reasearcher gives evaluation to the students 
in order to find out how far is the students knowledge of that day’s material and what 
problem should be more fixed. 
After the treatment conducted, the researcher gave post-test to the two groups. The 
aim of post-test is to measure their ability in writing ability in descriptive paragraph after 
the treatment. Based on the result, it shows that both experimental and control groups have 
got progress, but the progress itself is different. It could be seen from the students’ score 
that the experimental group get higher score than the control group.Most of the students of 
experimental group could write descriptive paragraph with the right elements of writing. 
The post-test result shows thatexperimental group’swriting abilityis better than their 
pre-test. Concerning the result of the post-test, the researcher continues to find out whether 
the implementation of theme-based teaching can improve writing ability of eighth grade 
students at SMPN Model Terpadu Madani Palu by seeing the result of data analysis in 
which the value of t-counted (4.54) is greater than the t-table value (2.0158). It shows that 
the implementation of theme-based teaching improves writing ability of the eighth students 
of SMPN Model Terpadu Madani. In other words, the research hypothesis is accepted 
because the value of t-counted is higher than the value of t-table. 
CONCLUSION 
The implementation of theme-based teaching in the teaching of English descriptive 
writing is much supported by proper and comfortable atmosphere in which the students are 
given inputs and support to make them enjoy the learning activity.After conducting the 
treatment for six meetings, the result shows that the implementation of theme-based 
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teaching can improve students’ writing skill in descrptive paragraph. By implementing 
theme-based teaching, the problems faced by the students in which element of writing 
descriptive paragraph: grammar, paragraph organization and mechanic are solved.It is 
proven by the result of tcounted(4.54) which is greater than thettable(2.0158). It means that the 
research hypothesis is accepted. 
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